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ABSTRACT 

During 1982-83, the Native American Education Program 
provided after-school and summer session instruction and supportive 
services to approximately 450 Native American grade K-12 students 
scattered throughout New ;York City. Goals of visiting and 
interviewing 50% of the target population were^ realized, with 220 
home visits made . Materials and curr iculxim , de'^^*:;l^^pment continued , 
with progress made on Shinnecock curriculum. Instruction in Native 
history and culture was given during a 10-session mini-course in the 
Bronx, Brooklyn, and Queens and. during numerous in-school 
presentations. Tutoring was provided at the resource center. A 
workshop and resource center materials offered information on 
education opportunities. Special activities, with student and parent 
participation, included trips to the Shinnecock and Warid/Pound Ridge 
Delaware Reservations, Black Bear Trading Post, Ramapough Indians,' 
and Phildelphia Pow Wow. A first annual Native American Education Day 
Celebration featured traditional music, crafts, games, storytelling, 
foods, and speakers. Recommendation^ included: finding more 
accessible quarters or concentrating efforts in reaching students in 
their homes, schools, and communities; prioritizing objectives and - 
determining if staffing permits the carrying out of proposed 
activities; listing the program ^telephone number in the New York City 
directory; and developing a flyer to iencourage parents to submit 
certification statements needed for student participation. (NEC) 



AUTHOR 
TITLE 

INSTITUTION 

PUB DATE 

GRANT 

NOTE 

PUB TYPE 



EDRS PRICE 
DESCRIPTORS 



IDENTIFIERS 



*** :^ *********************** 9ir * 

* Reproductions supplied by EDRS are the best that can be made * 

from the original document. 



*****************************:»,***************************************** 



ERLC 



OoE.E. Evaluation Report 
April, 1984 
Grant Number: 060AH20502 



NATIVE AMERICAN EDUCATION PROGRAM Project ^r^it^r 

- . Wanda 
1982-1983 ' \ 



O.E.E. Bilingual Education Evaluation Unit 
Judith Stern Torres, Manager 

Prepared by: 
Deborah Inman 



New York City Public Schools 
Office of Educ^"'1onal Evaluation 
Richard Gutt^r^o , Director 



A SUMMARY OF THE EVALUATION 



FOR THE 

NATIVE AMERICAN EDUCATION PROGRAM 
1982-1983 



This program, in its second year of a thre.e-year funding cycle, pro- 
vided after-school and summer, session instruction and supportive services 
to approximately 450 Native American students who attended public schools 
in New York City from kindergarten through twelfth grade. Several special 
problems were encountered by the program. Its location was distant from 
where most of the target population lived and from other facilities 
which they might use. The identification of potential participants was. 
a difficult and time-consuming task, as the N.A.E.P. served a population 
scattered throughout the five borouVjhs and not located in identifiable 
communities. Additional obstacles arose due to the fact that once 
identified, some students could not meet federal requirements for rec- 
ognition as Native Americans, 

The N, A, E, Pi staff has attempted to base each year's activity plan 
on the actual needs expressed by participants. During 1982-83, the 
instructional component consisted of ten-week mini-courses, held in three 
boroughs, covering Native American history, culture, and crafts. Tutoring 
and educational activities, such as trips to Native American cultural 
centers, were offered in addition to the mini-courses. This year the 
program also sponsored its First Annual Native AmeHcan Education Day, 
Activities included singing, dancing, crafts demonstrations, traditional 
foods, speakers, and performers. During July, the N, A, E,P, presented a 
four-week summer program for students ages 7 to 12, which included craft 
instruction, gardening, cooking, and a trip to the Philadelphia Pow Wow.. 
Another important component of -the N,A,E,P, was its library/resource 
center,' which houses, a sizable collection of books, periodicals, films, 
and curriculum materials for and about Native Americans, as well, as 
examples of Native American art and artifacts,.^ 

The program was administered out of the New York City Public SchooTs' 
Office of Bilingual Education and received Title VII funding for four 
staff positions: a project director; two school/neighborhood workers; 
and one school/neighborhood worker (librarian). A student intern, who 
worked for the learning experience, helped with the clerical work. As 
a result of budget cuts during 1982-83, the student Intern replaced the 
program secretary and tutoring services were limited to the areas of 
reading and elementary math^.iatics during the hours between 3:30 and 
5:30. p.m. Curriculum development continued despite the lack of a 
curriculum specialist, with special emphasis on career orientation and 
alternatives available to Native American students. The library /resource 
center was a significant asset ir< t> ^rr<?. >f curriculum developi^ent, 
Supportive^^ services to progrdfii . Included perg^onal , ^> lem^ 



and vocational guidance and referrals to outside agencies^ The N.A.E.P, 
staff also worked closely with school personnel in an effort to foster 
understanding of and sensitivity to the special needs of Native American 
students. Development activities for staff members consisted of weeklV 
planning meetings and a variety of activities which utilized resource^ 
center materials. Parents of participating students were involved through 
the Native American Education Program Parents^ Committee and many of ^ 
the field trips and special activities planned by the program. Community 
involvement, also a vital part of the program, was encouraged through 
school presentations and technical assistance to school personnel and 
through the library/resource center, which was open to all members of 
the community who wished to learn more about, Native Americans, 

An assessment of the program produced the following findings: 

* «. *' 

--identification of eligible students required a major effort on 
the part of program staff; 

--materials and curriculum development continued, despite the 
lack of a curriculum specialist, through the efforts of the 
' librarian; 

— ten mini-courses covering native history and culture were 
offered, with an average participation of 20 students. Since 
attendance was voluntary, assessment of students' achievement 
of the course objective should occur on a session-by-session 
basis; - 

--as a result of budget cuts, tutoring services were provided on 
a limited basis at the resource center and no staff positions 
were funded to support this function; 

--a career education workshop was held at two s/ites and the 
resource center provided a valuable service in making 
vocational materials available to students; o 

--attendance was fair to good at cultural activities intended to 
provide exposure to meaningful cultural experiences, and^ 
included parents as well as students; 

--staff members attended workshops and conferences designed to 
o improve their knowledge of Native American history and culture 
and to develop their professional skills. Parental participa- 
tion and commi tment remained a vital aspect of the program, 

The.fol lowi ng recommendations were aimed at improving the overall 

effectiveness of the program: 

— Locating new quarters for the program should assume top priority 
for program staff. If such a move is not possible,* efforts 
should be made to reach eligible students through their schools, 

homes, and communities; 



-Program needs and objectives should be examined to determine 
whether current staffing permits proposed activities to be 
carried out. As a result of streamlining program activities, 
some of the program's difficulties might be overcome; 

-Listing the N.A.E.P,, telephone number separately in the New York 
C'ity directory would aid those interested parties who are unaware 
that the program is a part of the New York City Public Schools; 

-Developing a flyer containing a brief home questionnaire for dis- 
tribution in schools where Native American students are already 
served, to better disseminate information about the program and 
to encourage more parents to submit formal certification statements 
needed for student participation. 
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NATIVE Af'ERICAN EDUCATION PROGRAM 



Location: 



234 West 109th, Street, Room 507 
New York , New York 



Year of Operation: 



1982-1983, second year of a three-year 



cycle 



Participants: 



450 .Native American students, - 
in Kindergarten through grade 12 



Di rector: 



Wanda Hunter 



2. DEMOGRAPHIC CONTEXT 



The Native American Education Program (N,A,E,P.) is based in an 
antiquated public school located in a lower working class neighborhood 
on Manhattan's Upper West Side. The location is distant from the areas 
in which most of the students served live, and from other facilities 
which they might u^e. The program's target population of .Native 'American 
children is scattered throughout the five boroughs of New Vork City, but 
most are reported to live in Brooklyn. 

The program' s location creates many problems, the foremost being 
Student participation. Since 1979-fiO, when the program was forced to 
move to the present location, the number of participants has declined. 
The staff's innovative response has been to offer satellite mini -courses 
thoughout the city. Whi>.e these classes have proven to be a successful 
means of reaching. some students who were unable or unwilling to attend 
the center, this strategy has not been^ sufficient to encourage parti<:i- 
patio.1 at the level attained at the previous location, the American 



Indian Community House. It has elso not addressed the present inacces- 
sibility of the excellent library/resource center which the program 
raintains. * , *. 

The resource" col] ection itself has been vandal i zedXseveral times at 
the present location, where the program spaced s^ situaten on the fifth 
floor of the la^rge building, isolated from classrooms and other offices, 
and vulnerable to intruders. 

A -related^problem with the present location is its unsuitability for 
use on weekends or* during early evening hours, due to both budgetary 
constraints and safety considerati ons. It is clear that for many 
potential participants in this after-school program^ travel to the 
N.A.E.P. sit'i after school hours would be unfeasible, because the center 
must close at R:3n p.m.. * • 

Although staff members have made attempts to find a new location for 
the program, they have met with little success. Neither the American 
Indian Community House nor the New York City Office of Bilingual Education 
(n.B.EO 3t the central Board of Education has been able to house the ^' 
N. A. E. P. this year, although O.B.E. has been able to offer it space for* ■ 
the Brooklyn mini-course sessions.. 



II, STUDENT CHARACTERISTICS 

DEFINITION OF THE TARGET POPULATION . 
^ ^ ^ According to the Indian Education Act, "Indian" means "any individual 
who (i) is a member of a tribe, band, or' other organized group of 
Indians or who is a descendant, in the first or second degree, of 

-an^ such member^ or (2) is considered by the Secretary of the Interior 
to be an Indian for any purpose, or' (3) is an Eskimo or Aleut or other 
Alaska Native..,." While the N.A.E.P. is intended to serve all Native 
American children in kindergarten through grade 12 wno attend public 
schools in New York City, only those whose parents complete an Indian 
Student Certif ication^form (see Appendix A) may participate. This form 
also provides information to the staff about the child*s tribe^and band. 
^ JhG program served approx4mately 460 eligible students in some way 

• during 1982-83. There are 460 students on the mailing Vist who receive 
newsletters, bulletins, and general information. Of these 460 students, 
360 participated in various activities including in-school cultural 
prograjns, visits to the center, participation in satellite programs, 
home visits, etc. This number represents a sigrjiificant "percentage of 

r / 

the approximately 500 Native American children identified by the New 
York City Public Schools' Ethnic Survey. 

. NEEDS ASSESSMENT OF. THE TARGET POPULATION 

In prior years, all eligible students and their parents ^^ft^re asked 
to fill out a Needs Assessment Questionnaire (see Appendix B). Analysis 
of over 300 questionnaires returned at that time revealed the following 
student characteristics: _ 
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O . ■ ■ . 

!• 80 percent did not know any other Indian children; 

2. 69 percent had little knowledge of their nation's customs, 
history, or present circumstances; 

3, 43 percent experienced. problems with absenteeism; 

4; 76 percent were seeking college information; 

.5. 69 percent did not avail themselves fully of existing 
remedial services evep though they might be eligible; 

6. 87 percJint earned low scores on standardized tests. 

Needs also become apparent in other, less formal wa ys. L etters 

and questions from children to the resource librarian requesting information 

about Native Americans in order to correct television/and media stereotypes 

have presented- many needs which were consequently addressed. 

The N.A'.E.P. staff, cognizant of its limited resources, and in 

an attempt to maximize participation, has tried to base each year's 

activity plan upon the actual needs expressed by participants. 

SPECIAL PROBLEMS: IDENTIFYING POTENTIAL PARTICIPANTS 

Native Americans in New York City are not easily identif iabTe, nor 

do they tend to form large c:-iTimunities. The Native American Educa- 

■ ► ■ " . ■ . .. ^ ■ . • 

tion Program nriust serve. a population that is scattered throughout the 
five boroughs^ -The staff tries to visit all schools where Native 
American children have been identified by the New York City Public 
School $V Ethnic Survey. During such school visits, many problems with 

the^SMry^^^^ 

American were not able to meet official requirements to be so- defined, 
while others wtio were indeed Native American children had not been 
identified. . . 



This year about ihn additional Native American children were 
located. While the thoroughness of the staff's effort to identify 
Natfve American children is indeed to be commended, this has become 
a major, time-consuming task. '• 
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III. PROGRAM DESCRIPTION. 

OVERVIEW OF THE PROGRAM 

The Native American Education Program is a year-round program 
designed to- provide after-school and summer session instruction and. 
supportive services to Native American children attending New York City 
public schools. Children in kindergarten through grade 12 may participate. 
Tl;ie instructional componen^^this year was structured as a series of ten- ' 
week mini -courses held in Brooklyn, the Bronx, and QueGns, with a 

curri cul um coveri ng Nat i ve Ameri can iVi story_,_cu1±ur:e,_and_cjra^^ 

Tutoring in support of the regular school curriculum was also offered, 
and other educational activities, such as trips to Native American 
cultural centers, took place. Supportive services were provided by 
school/neighborhood workers at the program site, and at the homes of 
participants. 

Another important aspect of the program is its library/resource 
dnter, which houses a sizable col lection of books, periodicals, films, 
and curriculum materials for and about Native Americans, as well as 
examples of Native American art and artifacts. 

STAFFINGAND ADMINISTRATION 

The Native American Education Pr ogram falls within the administrative 
structure of the. New York City Public Schools* Office of Bilingual 
Education. The program was original ly placed in that office during a 
prior funding cycle when it provided instruction in Native American 
languages. Although the program is unique within O.B.E. , N.A.E.P. . staf f 
have active ly„ pa r^^ and "other acti vit iesV a"nd have 

been concerned to maintain good communication with the parent office. 

-6- 



The N.A.E.P. staff presently consists of four persons: one project 
director; two school /neighborhood workers; and one senior school /neighbor- 
hood worker (librarian). A student intern, who works for the learning 
experience, helps with the clerical work« 

the 1982-83 gVant award was $15,000 less than anticipated and $8,000 
less than the previous grant. As a result, the services of the office 
aide (secretary) were limited to approximately 20 hours per week and 
finally eliminated altogether and replaced with a student intern.. 
Additionally, the staff could only tutor those students who were able to 
come to the resource center between 3:30 and 5:30 p.m. The tutoring 
service was limited to reading and elementary mathematics because the 
budget line for hourly teachers was eliminated. 

Figure 1 presents the organizational structure of the Native American 
Education Program. 



FIGURE 1 



Native American Education Program: Organization Chart, 1982-19.83 
Director, Office of Bilingual Education-^ j 



Director of Center for Staff Development, 
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Project Director 
Native American Education Program- 
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Student/Parent 
Committee 



'Student Intern 
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IV. -INSTRUCTIONAL COMPONENT 

The instructional component of the Native American Education Program, 

while central to program goals, is not structured as a traditional 

clas-jroom activity. Rather, classes are voluntary and take place after 

school. In the past, a comprehensive course was offered at the N.A.E.P. 

central site surveying 'Native American history and culture. However, 

few students came regularly during^ 1980-81 so the comprehensive course 

was discontinued. The drop in student participation was mainly a result 

of the difficulties with the site which have beep discussed earlier. 

However, thfi mini-course program, involv^-fig satel\^ite courses given at 

locations in three of the five boroughs has been expanded. Ouring the 

current year, the instructional component has included the following 

activities: \^ 

1. ten mini-courses in Native American history and culture 
wer^^ held in the Bronx Brooklyn, and Queens; 

pr orientations were made to Native American children in 
ci r>sf.s dt their own schools throughout the city; 

3. cnn(?r;?fi pcirt1^*'Spf.ted in trips to Native American cultural 
even'^> c^nd foi la-;-^!?: discussions.; 

4. irdiv'idU'::.'^1<i:ed ^45>:.i stance provided with research projects 
on Native .'Aii>i/^'''c<i^i ^:■u^:fec^:5^ 

/• 

5v a tutoring progr^^rfi was r.iaintained for reading and elementary 
n>e thematics ; . . , 

ip:. o four-week summer session including field trips" and 
h'^struction in traditional crafts, dances, and songs. 



Irt alV cases, the staff attempts to provide instruction which will 
be most relevant to particular audiences, vyith special emphasis given 
the nation{s) represented in a given class. The responses to the Needs 
Assessment Questionnaires have also been useful in this respect. 

THE MINNCOURSE PROGRAM . .\ 

The mini-course program was originally designed as an adjunct to 
comprehensive instruction at the central site,. It was intended to bring 
activities to the eligible students in or near their schools, serving 
them in the various boroughs, rather than at the less accessible upper 
Manhattan location. As problems with the central site have continued, 
the mini-course has expanded and become a major part of the instructional 

component. 

The mini -course is given for ten weeks at each location, with 
classes one day a week for two hours. A pre-test (see Appendix C) is 
administered at the beginning of the first session. Instruction then 
begins with a film entitled "Unlearning Indian Stereotypes," which was 
produced in conjunction with the Native American Education Program. 
Other^ activities included in the mini-course are: 

1. reading and discussing Native American history 
and 1 egends ; 

2. learning about various nations through audio-visual 
materi al s ; 

3. instruction in Native American craft-making, including 
— : _l_eatherwork, beadwork, featherwork, appljque, pottery, 

and other crafts; 

4. out-of-city day trips for participants; 
. ' ' . -10- 



5. instruction in native songs and dances; 

6. Native American games. 

The actual course content remains flexlJ^le in ordc^r to respond to 
student interests and needs. 

Information on the mini-courses is disseminated through the N.A.E.P. 
newsletter and by flyers to the families of Native American children who 
have expressed interest in the program. During 1982-83, mini-courseis 
were offered at the following locations: 

Queensboro Public Library 
89-11 Merrick Blvd. 
Jamaica, New York 

Museum Library of the American Indian 

9 Westchs^ster Square - 

Bronx, New York 

Office of Bilingual Education 

_ 1 

Brooklyn, New York 
» 

Bronx Center for Career and Occupational Services 
1021 East 178 Street 

Bronx, New York ~ 
Although classes were taught primarily by the school/neighborhood ' 
workers, the library/resource center coordinator and the project director 
participated in some sessions and special activities. In general, 
about 20 students attended each class. ^ 
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IN-^SCHOOL PRESENTATIONS 

Another aspect of the N.A.E.P.'s outreach to the scattered population 
of Native American children in New York City is the program of school 
presentations. These are usually done as part of a classroom program In 
a school attended by Native American students. Programs are planned in 
conjunction with the schoors Instructional staff. Most often, these 
presentations have focused on Native American history and culture in New 
York State. On request, a N.A.E.P. staff member wiVl work with a 
classroom teacher by bringing in an activity (a film or filmstrip, for 
e?;ample, plus discussion) which will enhance the students ' awareness of 
and respect for the cultures of Native Americans. This provides an 
opportunity, vfithlii th^ context of the outreach to the target population, 
tojispel cultural stereotypes which may exist within the schools which 
Native American children attend, and to raise the existing level of 
knowledge about Native American history and culture within these schools. 
Information about the program is also provided. As might be expected, 
the heaviest demand upon the N.A.E.P. staff for special school presentations 
is around Thanksgiving. 

TUTORING AND INDIVIDUALIZED ASSISTANCE ' 

Staff provide individualized assistance at the central site to 
students who are engaged in school projects on Native American topics. 
This is mainly the responslbil ity -of-the library/resource. center coordinator, 
but^l1-:staff"may~participate if thei r own expertise ls relev^^^^ 
students' needs. In the past, students were tutored In a variety of 



academic subjects, either at the central site or within their own homes, 
This year, however, due to the limited budget, tutoring services were 
provided only for reading and elementary mathematics and only 'at the 
central site. 

SPECIAL ACTIVITIES 

% A variety of special activities are programmed in conjunction with 

the instructional program, some as part of mini-course activities. 

Field trips were made to the Shinnecock Reservation on Long Island, to 

the Ward/Pound Ridge Delaware Indian Reserv'ation in Cross River, New 

York, and to the Black Bear Trading Post and Museum in Esopus, New York. 

Trips were also made to visit . the Ramapough Indians in Ramapough, New 

■■* . . - 

Jersey and to attend the Philadelphia Pow Wow (see Appendix D). 

This year the program sponsored its First Annual Native American 

Education Day.. This event was a joint effort between the N.A.E^P* staff 

and the Parents* Committee. It was held June 4, 1983 on the- grounds of 

the Cathedral of Saint John the Divine at Amsterdam Avenue and lllth 

Street, New York City. The activities -were carefully planned and 

consisted of traditional Indian singing and d^ncing^ crafts demonstrations^ 

games, prizes, storytelling, traditional Indian foods, and speakers and 

performers covering such topics as the history arid culture of the 

American Indian. Special guests .included an Indian herbalist, an 

actress storyteller, two traditional music groups (one North American 

—tndtanldriiJCjgrou^^^^^ one South American Indian flute group), and a 

guitarist singer.' , 

... .* . 
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There were special songs relating and integrating the importance of 
education and the history of the American Indian." The storyteller 
exemplified the teaching of morals and vaiues tf'jrough stories. There 
was a special song honoring the elders from different natlons^nd the 
elders were invited to the center stage to be hor.onsd as they performed 
a traditional Indian dance. Tme Native American Education Program had 
an exhibit of the arts and crafts produced by program students as well 
as brochures and information about the. program. The First Annual Native 
American Education Day Was a success with well over 400 people in 
attendance.. In addition to arousing community interest and awareness of 
Native Americans, 18 hew program" students were identified. 

^ S ummer Activities • 

During July, the N.A.E.P. presented a four-week program for students, 
ages 7 to 12. Activities were h.eld at both the CORN Center in Manhattan 
and at the regular program 1 ocation and included instruction in traditional 

Indian crafts, gardening, cooking, singing, dancing, as well as field 

■ ■ *► 

trips. The session ended with a trip to the Philadelphia Pow Wow. At./ 

this event, the students were exposed to traditional crafts and foods, 

** . ■ 

and actively participated in dancing and singing demonstrations. In 
addition, students wore many of the items that they made in' class. 



.V. NON- INSTRUCTIONAL COMPONENT 

An overview of the non-instructional component of the Native American 
Education Program is given in Table 1. All positions are fundfed by 
Title IV, 

LIBRARY RESOURCE CENTER ' 
During 1982-83, the library/resource center continued to expand. 
The present collection of books catalogued under the Dewey Decimal 
System contains nearly 1,300 volumes, 20 films, and 50 filmstrips. 
• These cover ^ wide range of .Native American subject areas such as 
history, politics, legends, biographies, and crafts.' Of ^special note 
Is a growing selection of books about Indian women. There are books 
covering various tribal nations throughout the United States, Mexico, 
Canada, and South and Central America. A vertical file, journals^ maps, 
audio-visual* material s, and a small collection of Native American 
artifacts are also available to students who are encouraged to do 
research on 'Iheir own nations. The library coordinator has tried to 
identify books and other materials most relevant to today's Indian 
children in urban areas such as New York City. Students are also given 
substantial support with library and research skills. 

The libr'ary coordinator has successfully undertaken the tas!: of 
revitalizing the center after vandalism in earl ier years had depleted 
the collection* Although'there was another break-in this year which 
resulted in the loss of some equipment, tape recorders, a sewing machine^ 
an iron, three calculators, a camera, and some film, the resource center 

■ -15- " . ■ 

ERIC 



TABLE 1 

iNon-Instructional Component of r^.A.E.P. 



Non-Instructional 
Component ? 


Personnel -Title 


Personnel 
Number 


Library /Resource 
Center 


Senior School /Neighborhood 
Worker (Librarian) 


1 


Curriculum Development 


Senior School /Neighborhood 
Worker 

Outside Consultants 


1 . 
As necessary 


.Supportive Services 


Senior School/Neighborhood 
Worker (College Counseling) 
School /N^i ahborhnnri Workpr<: 


1 


Staff Development 


n 

Project Director 
Outside Consultants 


1 

As necessary 


Parental & Community 
Involvement 


School/Neighborhood Workers 
(Home/School Liaison) 


2 


Administration & 
Supervision 


Project Director 

•i 


1 


Other 


Student Intern (clerical) 


.-•art-time 



Note . The total full-time staff consists of 4 persons: 1 project director 
1 senior school/neighborhood worker, and 2 school /neighborhood workers. 
Some^staff members fulfill multiple functions, as shown above. 
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remains an attractive, well -equipped place to learn and study. As part 
of an effort to document Indian history in the New York City area, the 
library coordin<5tor has been investigating and recording accounts of 
elderly Indians \vho lived in the community. These have become a untqi/e 
addition to the N.A.E.P. collection. In addition, the coordinator edits 
a newsletter which publicizes upcoming events and discusses new additions 
to the library/resource center (see Appendix F). This year the coordinator 
also worked in collaboration with the Museum of the American Indian in 
the preparation of a bibliography for elementary and secondary teachers, 
and librarians to use in Glasses. Workshops were given for librarians 
and teachers of 'kindergarten through grade 12. The coordinator also 
held two workshops on stereotyping in children's literature and three 
workshops for college students on Indian stereotyping. These workshops 
were teacher training sessions.- Additionally, she held workshops for 
the directors of day care centers. 

On display at the center is a variety of student work including 
paintings, featherwork, totem, poles, b/adwork, bone and leather work,* 
pottery, blankets (applique), leather moccasins, dolls, and wo^n belts. 

In the past, the 1 ibrary/resource center featured a display of 
Native American architecture and housing which included model structures , 
a poster 'showing typical Native American dwellings in the United States, 
a sketched aerial view of an entire Lenape town during the spring 
planting season, and a selection of relevant books, ' 

/ 
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During the year, 540 people are estimated to have used the resource 
center, including Native American students and parents, '3nd about 200 
outside researchers, , Several of these were repeat visitors. As an 
indication of the strength of the program, the librarian stated that 
staff people from the Museum of the American Indian came to do research 
since the museum's library did not have the materials they needed. 
Additionally, the Museum of the American Indian refers people to the 
N^A.E.P. resource center when they ape unoble to provide the needed 
Information. Some of the "reasons for visiting" indicated in the guest 
book ^by resource center users suggest the range of research which the 
N.A.E'.P. supports: 

--to see a film on Mohawk basket making; 

--to research a paper on minority family life fog^ course 
at Queens College; J ' '-^ 

— to discuss gurriculum materials available; 

--in search of ideas about Native American life; 

--to prepare a course to be taught at the College of Staten 
Island. 

CURRieULUM DEVELOPMENT ' , - . ' 

While the N.A.E.P. has had no Curriculum specialist this year, 
efforts to continue enriching the existing curriculum have^ been made. 
-Eor-exampl e, adaptat i on of the Cherokee curriculum acqui red by the--— 



resource center from the Cherokee Bilirjgual Education Program 1n Tahlequah, 
Oklahoma has continued. Unfortunately, tlm material developed by another 
volunteer, an Ojibway woman working with the N.A.E.P. 1 ibrarian to develop 
a Shinnecock curriculum which would include biographies of Shinnecock 
elders, has disappeared. 

This year special attention was directed to career orientation 
and aUernatives available to Native American students today.'^This was - - 
enhanced by a concentration "on women in careers in which lawyers, 
models, executive secretaries, and body-builders provided information. 

It should be noted that the library resource center, which maintains 
contact with a variety of sources of current curricular materials 
developed for Native Americans, is a strong asset in the development of 
curriculum. . '' 

SUPPORTIVE SERVICES 

The senior school/neighborhood worker provides college guidance, and 
the two school/neighborhood workers provide other guidance and referral 
services for students in the program. The school/neighborhood workers 
first establish contact with students at their schools. After acquainting 
students, teachers, and parents with the program, and distributing 
applications, the workers make follow-up phone calls to those who have 
expressed interest in the program. At this point or at .a later time, an 
arrangement may be made for these workers to visit a student's home to 
provide information dFldvMice. Frequently, parents and students call 
the center when help is needed., Most requests for supportive services 



are related to ace.demic or family problems, or to the need for college 
counseling and career guidance. The school /neighborhood workers are 
uniquely qualified to provide role-models to Native American children 
who may doubt their ability to "make it" in college or a wished-for 
career. They are also effective in encouraging parents to participate 
in. their chil dren-s -education, and in suggesting ways in which even a 
parent who has not attained a high level of formal education can do this 
effectively. Where necessary, referrals are "m^ to appropriate outside . 
agencies; 

During 1982-83, contacts with families served a variety of purposes, 
including the following: 

1. to provide truancy and drop-out counsel ing; 

2. to provide information concerning college and scholarship 
opportunities for Native Americans; 



3. to help fami 1 ies learn_about and use £he resources of other 
Indian agencies and associations; 

4. to introduce families to the tutoring services provided 
by N.A.E.P.; 

5. to provide information about vocational and job training 
programs; 

6^ to encourage parent participation in the education of their 
children. 

Because of the budget cuts, home. visits were reduced this. year. The 
program students came to the resource center for college guidance,- and 
for help with such problems as getting into a particular junior high school 

-• ■ ■ -20- = • . ■ 

29 



' J ■ _ 

or high school . Career counseling was also provided to high school 
. students through workshops given at the Bronx Center for Ca-reer and Oc- 
cupational Services, Queens Counseling Center, and Brooklyn Career and 
Occupational Service Center. Students took interest inventory tests and 
used computers to access career and financial aid information. A computer 
listing of scholarships was a^lso made available for use at the resource 
center. ' , 

Besides direct services to program participants, N.A.E.P. staff also 
work closely with school administrators, guidance counselors, and class- 
room teachers in an effort to foster understanding of and sensitivity to 
the special needs of Native American children. When requested, on-site - 
workshops are given. 

STAFF DEVELOPMENT 

The Native American Education Program staff members have participated 
this year in a variety of activities intended to enhance their professional 
skills and abilities. In some cases, films, tapes, and slides documenting 
these activities have been made and have become part of the resource 
center collection, where they remain accessible to N.A^E.P. staff and 
others, including program participants. For example, a tape and accompanying 
photographs document a session with a pottery-making teacher; and a 
session on Native American dancing (i ntertribal ) has been recorded on 
film. ' . 

The entire staff also participated in weekly planning meetings, and 
the project director attended the monthly meetings of the Office of 
Bilingual Education. 



PARENT AND COMMUNITY INVOLVEMENT 

Parertt and community involvement through the Native American Education 

9 

Program Parents' Committee is a Vital part of the program. Its fourteen 
members form the policy-making body and take an active participatory 
role in the administration of the program. They are consistently suppor- 
tive of the program's aims and goals. Therefore, their veto powers are 
not often used. The committee meets for three hours approximately once 
a month, and addresses issues including: 

1. recommendr.tions for and approvals of program staff, 
including the project director; 

2. authorization of program expenditures; 

.3. setting program priorities relative to student needs; " 

4. evaluation of the program and its staff; 

5. planning. 

The project director provides the Parents '' Committee with periodic 

reports on the program's activities. Parents may participate in ^taff 

development activities. Several workshops are specifically planned for 

parents covering feather work, finger weaving, and other crafts to 

encourage them to share new skills with their children. Unfortunately, 

due to the reduced 1982-83 budget, the evening workshops to accommodate 

the daytime working parents had to be discontinued. 

t» ■ ■ ■ . . 

Parents also participate in many of the field trips and special 

activities for program students including visits to the Ward/Pound. Ridge 

Delaware Indian Reservation in Cross River, New York and the Black ""Bear 

Trading Post and Museum in Esopus, New York. * 
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Community Involvement has been achit /ed by the N.A.E.P. mainly in 
two ways. Fi rst, , through school presentations and technical assistance 
to school staffs, knowledge about Native Americans and their cultures, 
and about the goals and activities of the program, has been shared with 
members of the larger school community. Second, the library/resource 
center is open to all members of the community who wish to use its 
resources to learn more about Native Americans. As has been stated 
above, better publicity efforts and a more favorable site would both be 
helpful in maximizing the use of the center by the wider cormiunity* 

Another way to gain community involvement with the program would be 
through the celebration of Native American Week to coincide with American 
Indian Day. To date, the program's attempts to have a Native American 
Week sponsored by the central office of the Board of Education have not 
been successful. 

Although the efforts to celebrate a Native American Week have not 
come to fruition, the success of the First Annual ^Native American 
Education Day offers hope for future similar activities. For example, 
the staff would like to have a Native American Education Day in each of 
the boroughs prior to the mini-sessions to encourage greater participation. 
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VU ASSESSMENT 

FINDINGS 

!• Target population awareness of the program continued to require a 
major. effort on the part of- program staff. This year'*s proposed goal of 
visiting and interviewing 50 percent of thetarget population of Brooklyn 
was realized according to program staff via in-school presentations. In 
fact, 220 visits were made to homes of N.A.E.P, participants city wide. 

2. Materials and curriculum development continued despite the lack 
of a curriculum specialist through the efforts of the librarian, who was 
assisted by volunteer workers with specialized knowledge and skills. 
Library holdings were increased and updated. Progress was made toward 
the development of a Shinnecock curriculum. 

3. Instruction . in native history and culture was given in ten mini- 
courses which were held during the year, with^an average participation 

of 20 students. No assessment was made of the participants' achievement. 
As participation is voluntary and students may not experience the entire 
mini-course sequence, assessment of students' achievement of the course 
objective should take place on a session-by-session basis. . 

4. ^ Tutoring , Given the academic difficulties experienced by many 
Native American students, there is an obvious need for individual 
assistance. Tutoring services have been offered in the past by the 
^_A.E. P. staff , a nd th e parents ' committee is particularly supportive of 
this component of the program's activities, although the parents are not 
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interested in direct involvement in academic tutoring. In an effort to 
develop the tutoring services, ttie program has in prior years identified 
and developed culturally appropriate materials for use with students 
when they request help. As a result of the reduced, budget this year, 
tutoring was only provided at the resource center and not in the homes 
as in past years. 

It must be noted that the program was not funded to support this 
function, providing no staff member to provide tutoring services. Thus, 
if the demand for tutoring were heavy (and fortunately it has not been), 
the present staff members would have to assume these responsibilities in 
addition to those they already bear. 

5. Information relative to education opportunities was provided 
through a workshop scheduled at the Bronx Center for Career and Occupational 
Services, as well as at the central site. The library/resource center 
contains many helpful documents regarding education and career orientation 
and students who come to the center greatly benefit from this service. 

6. Trips and ' cultural activities . In an effort to provide students 
with exposure to meaningful cultural experiences, trips were organized 
throughout the year and during the summer. Attendance was fair to good, 
and included parent as well as student participants. 

7. Staff and parental development .. Staff members have attended 
workshops and conferences designed to upgrade their knowledge of Native 
American history and culture and to develop their professional and 

admi ni-st-rat-i-ve-sk-144-s^ — — — — — — ^ ^ 
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Parents have shown active and continuing commitment to the program, 
as evidenced by their support for those progran activities which^ they 
deem vital. Their input into program decision making is ongoing; they 
deliberate closely with the project director during the year. They 
participate in program-organized trips and cultural activities. 
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VII. CONCLUSIONS AND RECOMMENDATIONS 

CONCLUSIONS 

In 1982-83, as in prior years, the Native American Education Program 
has had to contend with 1 imitations imposed by its location and by 
staffing problems. Its funding is limited, while its scope of activities 
is broadly defined and its target population is both difficult to 
identify and scattered throughout the five boroughs of New York City. 
Given these constraints, it is not unexpected that the program has 
experienced difficulties in implementing its activities as proposed. 

Nevertheless, staff members have de^^o; strated their strong commitment 
to these traditionally under-serveri Native American students by conTiTnTlTig- 
to seek new and creative ways to surmount these obstacles in order to 
reach eligible students with those resources which are available. Their 
efforts to be commended and supported. The following conclusions 
and recommendations are offered in full recognition of the constraints 
under which the program operates: 

1. The program location and the restricted hours during which the 
center can operate continue to be major problems. The site is closed at 
those times when studen^ts^ and their families would be most likely to 
vifiit and it is distant from^the areas in which target students live. 
These restrictions resulted i'o^limited student participation in on-site 
activities. \^ 

2. While the mi n1-courses::appear to„be_a_good.-^way„ of taking the 



program to the students, additional publ^^lcity for program functions 

would be helpful. The .11 vely newsletter is a good effort In this . 

1 . ''\ 



di recti on. 
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3, iN.A.E.P. staff members have spent considerable time and effort 
in developing the excellent resource center as a pleasant and well 
equipped place to learn and study. Materials in support of research, 
tutoring, and cultural activities are available, including many items 

K*. 

not readily available elsewhere, 

4. The program staff has succeeded well in working closely with a 
dedicated group of parents who serve as a policymaking body. These 
parents have been consistent and intelligent in their support of program 
goals and activities, and have participated in workshops to {levelop 
their own administrative skill s and knowledge of Native American topics. 

RECOMMENDATIONS v 
____l^^^^s had been recommended in previous evaluation reports, the 
deficiencies of the current site strongly suggest thH" the prog^^^ staff 
should {Jive the highest priority to its search for alternative quarters 
which would be geographically more accessible and which could remain 
open for longer hourSw A more accessible location would greatly improve 
student participation and Increased use of the resource center. If a 
move is not feasible, it is recommended that the program concentrate its 
efforts on reaching eligible students and parents in their homes, 
schools, and communities. If such a change of scope is decided upon, 
the objectives and the evaluation design 
should be revised accordingly. 

2. It is recommended that the program prioritize its identified 
needs and objectives and determine whether its staffing permits all 
proposed activities to be carried out. After alternative, more efficient 



and/or more effective methods of implementing goals have been fully 
considered, a more focused scope of program activities might be a 
possible solution to soi-a of the difficulties experienced by the program. 

3. The telephone number of N.A.E.P; should be separately listed in 
the New York City telephone director^?. Many who, hear about the program 
and want additional information are unable to obtain it because they are 
unaware ^.hp/c the N.A.E.P. is a New York City Public Schools program. 

4. The program might consider developing a flyer containing a brief 
home questionnaire for distrlBution in the schools where Native American 
students are already served. This would not only better disseminate 
information about the program in the schools but might encourage more 
parents to submit the formal certification statement needed for student 
participation. 
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APPENDIX A 



OePARTMeNT OP HEALTH. SOUCATIQN. ANO WELFARE 
^ O^^'CS 50UCATION 
WASM4NGTON.. O.C 

INDIAN STUDENT CERTIFICATION 

(Pan A, Indian Sducavon Act) 


POi^t^ A^^«OVEO 
FgOAC NO. « A3 

APPROVAL 6XFi«es a/ao 


In order :c jsriy tor in ennaemcai jrani under ?3urt A ot' the Indian 
Ejiucatxon Ac:. your school disaici muji de^ennuse che aximber of -> 
Indian children enrolled in in schools. 

.^y child who meets the foUowmj dcxlhiuon from the Indian £duca- 
uon Ac: may be counted, for this purpose. 

'•Indian'* means^**any indivrduai who (I) is a rncaoer of a tribe, 
^and, or other organized jroup of Indians, irtduriing those tnbes. 


band^ or groups terrainatca since 1940. and those recosnuca oy ^c. 

Stt^ in which they reside, or wno is a descendant, in tne nnt or 

second decree, of any juch member,- or (2) is considered by th« 

S«cr»axy of the Interior to be an Indian for any putpos*, or (3) ^ 

an Eskimo or Aient or other Alasita Native.,.''. 

Yoa art nPT to submit mie form. Huwie^ir, if yoei 

not to ittOmit it, yoor ch^d cannot b« countad for entxtlefn^tt funa 

in9 under Part A of.m« IndiMi Educsciony'^aet. 


NAME OP SLiGtSLS CHILD 


AO OR CSS (Inciude mimbtr. stmr/ciiy.'^saze aitd ZIF cod$j " ^ 



PART I MEMBERSHIP INFORMATION 



WHO IS A iUeMSeR op a TRISC. SANO. O^i other organized group op INDIANS? CHECK ON^ OP TJ^tt SOXES BECOW AND 
ANSWER THE QUESTIONS ^OR THAT PERSOfV ' . 

CHILD HiM3ELP/HERSBLP2.a NATURAL P^^RENT^cncfsror. lu detrtt) xCJnatural GRANDPARENT ^fflicmor. 2nd dezn 

'P YOU CHECK aOX 2 OR 3. ENTER THE NAME 3P THE PARENT OR GRANDPARENT 



A. WHAT IS THE NAME OP THE TRIBE, BAND, OH OTHER ORGANIZED GROUP OP INDIANS? 



v. 



3. CDMPL5TS COLUMf^ ^ OR COLUMN 2. TKE TRIBE, BAND, OR OTHER ORGANIZED GROUP IS: ^Oircif OU th€ bOxes Chat oppty in du 
column you Sfitcrf 

COLUMN 1 - _ COUUMN 2 

P PCDERALLY REtOGNlZED CJnOT FEDERALLY RECOGNIZED 

-* en ESKIMO. ALEUT, OR OTHER ALASKAN NATIVE CjTBRMINATED 

\ CDSTATH RECOGNIZED, 

' ^ Pother orgamized gro^p 



RECOGNIZED \ 
:SD, BY THf^ATC^^LlL— L 



a WHAT »S THE INDIVIDUAL'S MEMBERSHIP NUMBER? fWHirt CppiicabU} , 



CHECK ONE. T>IIS IS AN □ ENROLLMENT NJMBER CD ALLOTMENT NUMBER Q OTHER (Expimnf 



D 1 IS THERE AN ORGAfjllZATlON WHICH MAINTAINS MEMBERSHIP DATA POR THE TRIBE, BAND. .C5R OTHER ORGANIZED 
GROUP? Q ^ ^Q-- 



2. iP •YES**. GIVE THE NAME AND ADDRESS OP THE ORGANIZATION 



NAME OP THE ORGANIZATION 



ACDRES^ 



3. IF -NO". SXPLAIN HOW THE PERSON INDICATED MEETS THE Dfii^lNlTIDN OP-»NCIAN GIVEN AT THE TOP OP THIS PORM 



PART II - SCHOOL INFORMATION 

f Print ih^ name, and addrm of the public school the child now attends and enter the child's gnde level Mowf 



NAME OP SCHOOL 



ADDRESS fCity and State ONL Y) 



GRADE- 



PART III - PARENT INFORMATION 



1 UNDERSTAND that falsiflca- 
lion of iniormation on this form 
is subject to petiairy under law. 


SIGNATURE OP PARENT 


ADDRESS 


DATE , 


I CONSENT to reiease this form 
Pan A Pa^t Comrmnee 


SIGNATURE OP PARENT ^2\- 


dn 




Airi ii-iil 
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33^ wear siosTM btrcct j— room scar- 

NCW YORK, N, Y, llOOafl 

AwiuoaQrta . . ^ . ..,...:::„..,.. .... . ,. .A Wanoa HUNTCff 



M E M 0 R A N D U M ' . 

■ ^ ■ .■ . — — ~ . ' . : . • • 

TO: . Parents of Native American Students in New York CI ty Public Schools 
FROM: Wanda Hunter, Project Director 

RE: Needs Assessnient ' \. : ' 

DATE: December 2, 1980" 

The Native American Education Program conducting ^ Needs Assessment In compV lancet: 
with Section 186,6 of Public Law 92-318, 

F^lease take time out of /our busy schedules to complete the enclosed questlonna I re v 
and return it to our office in the' staitiped; self-addressed envelope provided, on or 
before December 13, T980e The data on the questionnaire is confidential and will be 
used not only to meet the requirements of the Federal Government but, more Important- 
1y, to better meet the special educational and cul tural needs of your chi 1 dren durfng 
■1981-82.- • .. : ■ ^ . • V ' 

Parents of more than one child in public school, please complete the questionnaire 
with all children In mind. 

■ ■ ■; . ■ 7 ' ■ , V 

If you have any problems fi 1 1 Ing out the questipnnai re, db not hesitate to call me or 
Barbara Mi 1 ler between 9:30 and 5^30, Monday +. Friday. Our number Is 663'-Ji04b; . 

Thank you for your cooperation. ^ . 



ed. 

Enc. 



1 
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.QUESTIONNAIRE 

The questions below pertain to high school students* Please provide specific Information 
whenever possible. If you need more space for an explanation, please indicate so on the 

front and use the back of the questionnaire. Use the isame-number-on- the-back-of-~the — 

question you are responding to. ^ 

1. Do you know about the Native American Education Program's Parents' Commfttee / 
^meetings? YES ^^0 

2. Do you know that high school students can serve on the Parents' Co^ittee and have 
' voting privileges? YES N O 

3. Would you be interested in serving on the NatlvsL^merl can Education Program's 
Parents' Committee? YES_ HO ^^^"''^'^T^^ 

k. Have you ever visited any Indian Communities? YES NO 

5. Do you know/ any other Native Amcffcans In your community? YES UO __ 

6. Are there any other Native Americans in your school? YES_ _N0 Do you know them? 

YES NO • " .. 



7. How much do you know about your Indian hexitage and culture? A great- deal ^ A little 

^Nothing ! * 

8. What do you fe^il is most important to learn abr^^t your Indian heritage? Please 
evaluate on a scale of 1-10, with 10 the highest priority- 
Basic Native American values / - ' ? • ' ■ 

Hi story of own Nation ' ■ ■ . ■ ^ • ■ • , . 

Mistory of many Nations , ■ . ' ■ ^/ ■ .... . 

Crafts of own Nation ■ • ■ ' - . • . 

Crafts of many NatIoni> 



Songs, danccf) ^ legends of own Nation 

Songs , dances , legends of other Nations^ 
Language of own Nation 
Languages of other Nations - 
Current events of own Nation . 
Cu rren t even ts o f many Na t i on s ■ - ■ 
Other (please speci fy) 



Check off the types of crafts yju would be Interested In learning. Featherwork^ 
Beadwork^ Weaving- Le a t h e rwc/ rk Woodwo rk Other 



10. Do you need individualized instruction in any of this above areas? YES N O 

11. How ^ould further knowledge about your Indian heritage affect ybur school experience? 



12. Do you receive any ^instruction in school relating to your Native American heritage, 
- history and/or culture? YES NO . ' If yes please explain. - 



13. How often are you given materials related to Native American peoples in your miajor^ 

sufajects(Hls tory, Social Studies , Language Arts, etc.)? Regularly seldo m 

never. ' .■ 
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Is there a section in your school library on Native Americans? YES NO 
Do your. Music or Art classes relate to Native American Culture? YES NO 

,Are there any Indian teachers in your school? YES^ ^NO 

Do you have an Indian teacher? YES . N O 

Oq your teachcrsguidance coyinselor know you are Indian? YES NO . Has this 
affected your school experienc^lr ' ~" 



Do your classmates know you ffra Indfan? YES NO . How has thfs affected your 
relationships with them? ~~ 



How would you rate the following school-related problems with respect to yourself? 

SERIOUS I slight; no problem DON'T know 



Absenteeism 



Dropping out 



Low motivation 



Sel f- concept. 



Isolation from other Indian students 



Conduct problems or misbehavior 



Making or keeping friends 



Low scores on tests (Regents, etc.) 



Low academic grades 



If you need academic tutoring, do you utilize your school's tutorial services? YES 
NO I f no why ? . ■ . " - ' — 

Are you planning to continue your education or tfalning after high school gradi-at Ion 

N O _DON'T KNO W I f yes please elaborate on the type of study or- tralnlrtq 

planned. 



What info rma-ti on is available in your school pertaining to your career choices? 



How can thevNative American Education Program help you achieve your career goals? 
Information Workshops Other 



Have you ever participated in. the Native American Education Program? YES NO 
if yes, when? 1977-78_ ;i978-79 1979-80 1980_8l ^. ~" 

If answer to Question 26 was .yes, which components were utilized? History classes 

Tutorial se rv i ces / H ome/s chop 1 Liaisons ^Culture instruction Resource center ^ 

In-school presentations^ ^College entrance services pther(please spec! fy) 



28* If answer to (lues t ion 26 was no, please check reason. Did not know about services 

Schedules conflict n ot interested to far to travel need met by other Indian' 

organi zation( I f so, which organization) \ . ^ 

Other(please speci fy) 



29. Where would you be willing to come to part:i ci pate, in the Native American Education V 

Program? Lower Marihattan^^ Upper West s i de . Downtown Brookly n M ldtown Manhattan ■ 

O ther (please speci fy) _^ " ■ -^i - ■_ 



. 30. What Is a convenient time for you to participate In the Native American Education 
Program? After school^ ^time, evenings t ime. . ' 

31. How can the Native American Education Program better serve your educational and 
cultural needs? . 



\ ■ : 

THANK YOU FOR YOUR COOPERATION: 



). 
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QUESTIONNAIRE 



The questions below pertain to any children registered in public schools. Please 
provide speci fic information whenever possible. If you need more space for an explan- 
ation, plqase indicate so on the front and use the back of the quest-ionnai-re^. Use—the^ 

same number on the back as the number of the question you are responding to, 

1. How many children do you have enrolled in school? 



2. Do you visit the schools for Parent/Teacher Conferences? YES NO 



3. Do you know about the Native American Education Program's 

Parents* Committee meetings? YES NO 



k. Have you attended any Native American Education Program's 

Parents' Committee meetings? YES NO 



5. How- do you feel about attending Natl ve Amerl can Parents' 
Committee meetings? ' ^ 



b. Do you know the members of the Native American Parents' Committee? YES NO 



?• Which Indian communities have you visited? 



8. Do you know any other Native Americans in your community? YES . NO 



9. Does your ch i 1 d know about his/her Indian heritage and culture? . 
A great deal A l.lttle N othing > (Check one) 

10. Do you feel It js important for your child to know his/her Native American history 
and heritage? YES JiO 

11. How do you feel further knowledge about your child's lnd?an herl tage would affect 
his/her school experience? ^— ' ' — ^ ^ — — \ ' 



12. What do you feel is most Important for your child to learn about his/her Indian 
heritage? Please evaluate on a scale of 1-10, with 10 the hlgest priority. 

Basic Native American vklues ■ ' ' 

H ! s tory of own Nat ion ^ -. 

History of many Nations • 

Crafts of own Nation • • • • 

Crafts of many Nations . . 

Songs, dances, legends 6f <5wn Nation ' . . 

' Songs, dances, legends of many vNatlons ■. • • 

Language of own Nation . • ■ ■ ■ ■ - ■ ■ • ' 

Languagesof other Nations ^ \. : . . • 

Current events of own Nation ■ 

Current events of many Nation's . .... . 

Other (Please specify) ^- 



13. What instruction does your child receive in school pertaining to his/her 
Native American heritage, history and/or cul ture?_ 



Ak. What suggestions do you have for integrating Native American history/culture Into 
. your child's academic studies? 



/1 5. 



16, 



How are Native Ameri cans portrayed in your child^.s texts and schooi materials? 
Positively with good understanding ^ N egatively with no understandin g 
Not portrayed at all; (Check one).. 

Are any materials included which, are written by Native Americans? YES NO ^ 

If yes, would you please name them? 



17. 

19. 
20. 



21. 



Is there a section In the school library about Native AmeVlcans? YES N O 

Are there any Indian teachers In your child's schodl? YES NO 

Does your child have an Indian teacher? YES ^NO 

Does your child's teacher/guidance counselor know that he/she Is Natl v^. Amerl can? 
YES ^MO Hew has thi^s affected your child's school experience? '_ 



Do your child's classmates know that he/she " Native American? YES N O 
How has this affected your ,ch i 1 d '.s relatio^c^nf ps with his/her classmates?" 



22. How would you rate the following school r related problems with respect to your child? 



Absen tee ism 



SERIOUS 



SLIGHT 



NO PROBLEM 



DON'T KNOW 



Dropping out 



Low motivation 



Sel f- Concept 



Isolation from other Indian children 



Conduct problems or misbehavoir 



Making or keeping friends 



Low*^scores on standardized tests 



O Low academic grades 

ERIC 



3. 



23, If your chljd needs academic tutorfng, do you utilize hfs/hep school's tutorial 
services? YES ^NO 

24. Is your child planning to continue his/her education or tPa in fng after high 
school graduation? YES NO DON'T KNOW , 

If yes, please elaborate on the type of study or trainlna selected. 



25. Do you feel your child vyould benefit from a career guidance Service designed 
specifically for Native American students? YES NO 

26. How do you feel the Native American Education Program can combat the stereotyping as 
portrayed in the media (T.V., movies, newspapers, etc.)? ' 



27. Check off the types of crafts your child would be Interested In: Featherwork 
B ea dwb r kx W e a v I n g L e a the rwo rk W oo dwo r k 0 the r ' . 

28. Do you feel It Is Important for your child to receive Individualized Instruction In 
any of the above areas? Please list as many as desired. 



29. Has your child ever participated In the Native American Education Program? YES HO 

If so when? 1977-78 1978-79 :1979-8j^J980-8l . ' ~ 

30, If answer to Question 29 was y^s , which components were ut 11 Ized? 

History classes Tutorial services Home/school Liaisons Culture Instruction^^ 

Resource cente r In-school presentations C ol lege entrance servic e O ther (Please 
specify)^ . ^ 

31 » If answer to Question 29.^was No, please check reason. 

Did riot know about services C hi 1 d not I n te res te d S chedul es conf 1 le t T oo far 
to travel - N eeds met by other Indian organization (If so, which organ I zat Ion) 



32. Where would you be most willing to bring your child to participate in the Native 
American Education Program? Lower Manhattan U pper West sid e D owntown Brooklyn 
Mi dtown Manhattan^^^^ Other (please speci fy) ' _ _ . 

33. What would be a convenient time for your child to participate In the Native American 
Education Program? After^ school t ime. Evenings _t lme. 

34. How can the Native American Education .Program better serve your child's educational 
and cultural needs? 



THANK YOU FOR YOUR COOPERATION; 



ERLC 
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Ros-alyn Wal lace 



New York,N.Y. 10025" 
Phone; 212-663-4040' *. 



NATIVE .AMERICAN EDUCATION PROGRAM 



FA>IILY . NAME :' 
ADDRESS: 



MOTHER, S NAME 



FATHER, S NAKE: 



,OTHER FAKILY MSK3ERS : 



_PHONS: 
. ZIP: 



_TRIBAL AFFILIATION: 



_TRIBAL AFFILIATION; 



WAME : 




■ AGE: ■ 


• RELATIONSHIP: 


SCHOOL 


ATTENDING : 


' ■ GRADE.-: 


MALE: FEMALE: 


^J.mE : 




AGE: 


RELATIONSHIP: 


SCHOOL 


ATTENDING: 


GRADE: 


MALE: FEMALE: ' 


na:«:e : 




AGE : 


RELATIONSHIP: 


SCHOOL 


ATTENDING: 


GRADE : 


MALE: FEMALE: 



„ ^ , . ■ . fOK MORE SPACE, PLEASE USE BACK 

"JT,^.: y-fo;n.-^Snf' ""i^? ''?/°c'' !-"^ily(i-^-H.S. counseling, academic tutoring 
-il--Ti\ :^t ^' ^^^-^f'/ ^Students who qualify may also learn traditidnal 

tvl:}.l pj^'^if^"^'' leathercraft, traditional dance and go tc 

events sucn as Pow Wows. • 



go to cultural 



/ 



Doe3 a-.yone/have a skill they would like to share with us (i . e. ,'" beadwork 
C^uillwork,/art, sewing,» other) ? ' "^^**^°^^' 



ir /StA'f^'^ f!^^5^''^f friends living in N.Y.C: , who- are also Native American 
p:.ea.e/li3T; the fairaly na.T.e and address on the back of ...this fo'rm. Thank you! ^ 



■ / 

ERIC 



APPENDIX C 

NATIVE AMERICAN EDUCATION PROGRAM 
1. What does a Native American (American Indian) look, like? 



2. Where do Native Americans live? 



3. How did Thanksgiving start? 



^, Why don't Indians celebrate Thanksgiving? _ 
5. What Indian Nations are from New York State? 



6. What kind of houses did the Iroquois people live in? 



7. What are the Three Sisters? 



8. What is LAfRnssg? . - 

9-, Name some Plains Indian Nations. 



10.; Why was the buffalo so important? 



11. Where DID Columbus 'think he was when he landed in th is, country? 



^ 12. What is your name? 



A n 
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BOARD OF EOlJCATION OF THE CITY OF NEW YORK 

OfpiCE OF EOLJCATIOM 

NATIVE AMERICAN EDUCATION PROGRAM 

234 WEST 109'H STREET — ROOM S07 
NEW YORK. N Y. I0025* 



663.4040 
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TOKEN ROSTER 



Strawberry F&'stival .June 1 3. 1982 



1 . 


Crissy Martinez 


2. 


Ken j i Aral 




Erin Davis 


k. 


Yvonne- Mart Inez 


5. 


Tawnie Miller 


6. 


Towanna Mi I ler 


7. 


Doha Mi 1 ler 


8. 


Jenny Le^ 


9. 


Ayanna Lee 




Michael . Rivera 


I V, 


Kim Mof in 


12. 


El«na Morin 


1). 


Carol Cross 


Ik, 


John Sardlna 


15. 


Stacey R Tver a 


,16. 


Keyo Paron 


17. 


Kaoij Akutsu 




kftUy* Murphy 


)9. 


Carlos Ay-aia 



Crafts - June l8, 1982 

20. Ariel Jensen 

21. Audria Crenshaw 

Crafts - June ZZ. 198Z 

22. Tawnie M5 1 ler 

23. Towanna Miller 

Black Bear - June 26, 1982. 

2^. Kenji Arai. 

25. .Erin Davis 

26. Elena Morin 

27. Carol Cross 
23.^ John S^rd:na 

29. El issa Murphy 

30. . Randy Martin 

31. Tooy Shinos 
'32. Cur ley Sh jnos 

33. Dina MarroW 
3^. Tamera Nelson 



Black Bear - cont'd 

35. Anne-llise Cadlgan 

36. Vin De]a Cruz 

37. Norn Dela Cruz 

38. Linda Dela Cruz 
39* Audrey Nelson 
40. Arno' Dela Cruz 
h^. Tarn Delta Cruz' 

42. Yan Dela Cruz 

43. Arthur Dela Cruz 
hh. Cedri c Jackson 

45. Donald Broadnax 

46. Kio Tarpley 

47. Marco Tarpley 



, Ramspough - June 27, 1982 

48. Michael Hunter 

49. Jiman Martinez 
50! Kenj.I Aral 

51 . Erin Davis v 

52 . Ml les Davis 

53- Tawnie Miller 

54. Towanna Mi 1 ler 

55. Doha Miller 

56. Kim Morin 

57. Elena Morin 

58. John Sardina 
59* Stacey Rivera 

60. Lisa Calderbn 

61. Lauretta Calderon 

62. Randy Martin 

63. ' Kelly Murphy 

64. Nicole Meade rs 

65. Margret Ambrisi 

66. Linda White 

67. George White. 

68. MarSa Feather 

69. Carlos Feather 

70. Keith Spotted Eagle 

71 . Ben Spotted Eagle 

72. Julie Hahn 

73. - Terry Corpus ' 
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C areer Uorkshop - FGo rn aryl28,,_li?_8 3 

33. Antoinecte Qulnones 

34. * Voroaica Despagnc 

35. Denisc Wade 

Minj^j-CjasG March 2, 1983 

Clauflcttc Bryant 

37 . Jay SryanL ' 

38. • Malessa Smith 

39. Audra Smith " 

History - March 3, 1983 

^0. Alyssia Tearaer 

Career ''^IJorkshop - March 3, 1983 

'^l, K±m Mcrin 

^^2.. Elena Morin 

^'3. TaiTriie Miller 

44. Trina EspositOjA . ' . 

Crdf-ts ~ M arch 9_._J933^ 

45 . Towanna Killer 

Minl-^Claas March 9, 1983 

^>46. Claudette Bryant 
47 . Jay Bryant 
48\ Audra Smith 
49. \ Malessa Smith • 
"^0. \Anthony Langhcrn 

Mini--C3:-5ss March 16', 1983 

A ■ " "" ' 

51. Ciaudette 'BryaiiL^ 
32. Malosb-a i;niith'" 
.'^3. Audra Smith 
54 . Jay Bryaiit 
5 . An th on y Lan gho m 

Graf 1:3 - yarch 18., 1983 

56.' Ta'./nie Miller ' 
37. Anthony Langhom 



\ 



\ 



Counseling - March 22, \1983 

53.- Bobbi Star \ 
59. Anthony Langhom. X 



-Mlnl--C-lass-MarcH-2^T-1983 



60. Malessa Smith 

61. Claude tte Bryant 

62 . Audra Smith 

63. Jay Bryant 

Mugeum of American Indian - March 29, 

64. Annie Quinon&s 

65. Joni Betancourt 

66. Paul Betancourt 

67. Saida Dempster 

68. Alyssia Teamer 

69. Erin Bi^ Davis 

70. Dana George 

71. Lynda Hunter 

72. Kiyo Tarpley 

Joel Gray Show - A T ^ril 4, 1983 

72^ T£.^^^ie Mill-ar , 

74. Kim Mbrin 

75. Elena Morin 

History - April 7, 1983 

76. Bobbi Star 
77-. Tawnle Miller 

Circle Theater - April 8, 1983 

78. Erin Davis 

79 • Dana Leigh George 

80. Glenn Hunter 

81. Michelle Hunter 

Mini-Class, Aptil 6,: 1983 

82. Paul Betancourt 
,83. Joni Betancourt 

84 , Annie Quinones 
85,. Sheyne. Benoit 

86. Amber Benoit 

87. Nathaniel* Oliver • • • 

88. Dana George 
39. Lynda M, Hunter 



Mini-Class April 13, 1983 

90. Lynda M. Hunter 

91, Annie Qulnones 

92. Joni Betancourt 

93, Paul Betancourt 



TOKEN ROSTER - Continued 



Phi ladclphi-j - August 7, 1932 



U5). 
150. 
151 . 
152. 

;53. 
iSt|. 
1S5. 
156. 
157. 

160. 
161 . 
162. 
163, 
164. 
165 . 
166. 
167. 
168. 
169. 
i70. 
1 71 . 
172. 

n3' 



""AVancf'a'Hun tor 
Dana Lec George 
Rosle Didrlo 
J iman Mart Inez . 
China Lan^ar 
Tony Bidos 
Mike Curtis 
Anthony Mcgron 
Gerard De Meg) lo 
Laura De Megl io 
Ma^isol *Del Val le 
Ariel Jensen 
Anne-Lise Cadigan 
Shane Benoi t 
Nick Appal ongo 
Sylvia Lamar 
Kim Morfn 
Elena Mor in 
Linda Dela Cruz 
Uin ^ela Cruz 
Nom Dela Cruz 
Susan Robinson '> 
Deborah Rob inson 

"Claire Robinson 

John Deer 

Annette Recife aithe r 



Counsel irvg - August 16, ISL^? c 



17^. Harold Corrvel iou 
175. Kathy MorIn 



Crafts - August l8, 1982 



176. Kathy Morin 

177. Maria Torres 

178. KimMdri'n 



C rafts ' August 2^ J 1982 



179. 
180. 
181 . 
182. 



Kim Morin 
Kathy Morin 
Eric Rentas 
Maria Torre* 
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Crafts - August 26, 1982 

183. Eric Rentas 

18^.' Maria Torres . 

T85. Kathy Morin. 



<3 1:rafts - Septemb er 15» 1982 

186 . Towanna Miller 

187. Dania Barker 



Culture - September I6, I982 

188. Dania Barker 

189 . Towanna Mi ller 

Mini-Class -October 1,1982 

190. .Annie Quinones 

191 . Paul Betancourt ^ 

192. Joni Betancourt 



Mini-Class October 8, 1982 

193. Annie Quinones^ 
19^, Paul Betancourt 
19^5. - ^on\ Betancourt 



Crafts - October 1/f, 1982 

196. Towanna Miller 

197. Tawnie Miller 

Mini-Class October 15, 1982 

19S . Paul Betancourt 

199 . ^^'^i Betancourt 

200. Annie Qui nones 



Crafts - October I9, 1982 



201. 
202. 

203. 
ZOk. 
205. 



Towanna Miller 
Tawn ie MI 1 ler 
PauJ Betancourt 
Annie Qui nones 
Joni Betancourt 
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TOKEN ROSTER - Continued 



Rarepough - cont'd 

7V. Aenny Corpus 

75. Dina Marrow 

76. Monnque Anderson 

77. Marissa Anderson 



Shinnecock - June 29, 19&2 

78. Hlchael Hunter 

73 . D iane Hunter 
80. p Janice Whi te 

.8^ . Tov^nie Miller. 

82 . Towanna Mi 1.1 er 

83. Doha Ml 1 ler 

8k ^ Kenjf Araf 

85. Erin Davis 

67.f^Vvonne Martinez 
SB; kim Morin 
83. Elena Morin 

90. John Sardlna 

91. El issa Murphy 

92. Randy Martin 
.53. Tony Shlnos 
9^^, Cur ley Shlnos 

95. Dina Marrow 

96. Anne-L ?se Cadigan 

97. Kyo Tarpley 

98. Linda Dela Ct-uz 

99. Vin Dela Cruz- 
100. Julio Negron 
101 \Rosa Negron 

102. Timothy Has No Horse 
1.03. / Betty Wh'ite Feather 
104. VirgU Harris 

Ha son Morris . 
106. Vaughn Harris 



Plant Walk - cont'd 

1 1 8 . Tamera Ne 1 son 

119. Sitia Nelson 

120. Florenzio Hernandez, 

121 . Crissy Martinez 

122. Jenny Lee 

123. Ayanna Leq 
Mk. Michael Rivera 
125- Stacey Rivera 
126. Darcy Navarro 



Crafts - July 22,. 1982 



127, 
128, 



Kim Morin 
Elena MorIn 



Crafts " July 27, 1982 

129. Elena MorIn 

1 30. Laura De Megl io 
131 - Gerard De Meg! lo 
132 . Ariel Jensen 



History - July' 29, 1982 

r^3. Tawnle Miller 

I3A. Towanna M.i 1 ler 

13^. Kim MorIn 

135. Elena Morin 

136. Hason Morris. 
137- Virgil Harris 
138. Laur^ DeMegl io 
139- Gerard De Megl io 
1^0. Marisol Del Valle 



Plant Walk - June 30, 1982 

107. Erin Davis 

108. Yolanda Jackson 

109. Sergio Jarami 1 la 
ITO. RaridY Martin , . ^ 

111. Rolando -Pol iti 

112. Gines Serran-Pagan 

113. i5is Serrar.-Paga.n . 
.M^. Stnla Serran-P^igan 
Its. Mnjq\fe AnJerscHf 

116. Marissa* Anderson 

117. : .Laura Hutchinson 



Crafts - August 3> 1982 

1^1 . Laura De Megl io 
1^2. Gerard De Megl io 
IA3. Marisol Del Valle 



Crafts - August 5, 1982 

Vkk. Marisol Del Valle 

1^5. Laura De Meglio 

1^6. Gerard De Megl io 

1^"* Al 1 ison De Megl io 
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APPENDIX E 



^^^^ 



SUMMER 
PROGRAM! 




4y 



i 



The Native American Education Program and the 
Circle of Red Natiops present a traditional sunnier j 
urogram for boys and girls', ages 7 to 12* vTne program is 
free, lunch included, and operates from 9:30 to '♦:30, Hon-, to Fri • 
The h week session runs fronl July 5 to July 29 and will be based 
at the CORN Center, Colunbus Ave. at 106th St., with mSny activities 
held at the NAEP office, 109th and Broadway. 

Activities Include traditional /crafts; pottery, beading, regalia ^^J'^^^'l?^^^^ 

!Sk ng, and leather work./ Elders will be teaching many of the crafts so that we may 
iSreJgtiien the bridge betjCeen our youth and. elders. We have a big back Y^rd and wl H 
/teach the children gardening. ' Part Iclpants wll 1 cock a ^^^^^Itlonal lunch tw ce a w^^^ 
\here will be lots Sf storyte lling. Dancing, singing, games ^"^,1°^^^^,^^^^ 

scheduled. The session will end with an overnight camping trip In an Indian community 

outside of New York City, 

Registration Is limited to 30 on a first come^ first served basfsl Please call the . 
NAEP off Ice, 663-^0^0, to register^ ' . 



o 

M 

o 
o 
o 



C3 
M 

< 





If you can't get to the 

COUNTRY THIS SUMMER ^ YOU 
CAN STILL HAVE FUN WITH USl! 















i ' 




:b ■ 


NATIVE ■ 
AMERICAN;' 
EDUCATION 
DAY \ 

St. John Divine 












s 


C 


1 






' 10 


// 

POUND RIDGE ■ 
sleep-over 


"—IT 

POUND- RIDGE 
STRAWBERRY FESTIVAL 
. Call 66340^0 
for info. " 

1 • 


/3 






—n — 


n 

H.S. City wide 
Examinations. , 
H.S. h J.H.S>-^. 

Tests run until 
-Tune 24. 


, li^ ::: 




New York State 
Regents Exans. 
June 20-24v . 
Grades 9,10,11& ' 








5REASY 
GHAS5 
DAY' 


C.O.R.N, 

STRAWBERRY • 
FESTIVAL 

948;CoiuiDbus. . 


■ ■ ■ ^, ■ 

L 55. 






AMERICAN INDI0 
ARCHAEOLOGICAL. 
INSTITUTE. 
FIELD TRIP TO • 
Washington, Conn. 

lO-6p.in, ' 


30 
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1 










hiip ... 

Craft Classes 

14 p.K, , 




3 ■ 




SKR PRO«AM 
'Call to re/ister 
6634040 

Program runs 
July 5-29. , 
See back page 
for info, 




7 


J 

Craft Classes - - 
14 p.n, 












10 

1 

■ S 
1 


// - 


ri 




1^ 


is ■- 

Craft Classes 
14 p.ffl, 


Bronx Zoo ^ 
Field Trip 
Call for more . 
details, iiy^^k(i 


n 


lis 


" ir - 




^1 


Crafc Classes 
14 p.m, 






9,5 

7 




'/7 


If 


(!raft Classes 
14 p.m. 


58 ' 
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APPENDIX F • 

BOARD OF EDUCATION OF THE CITY OF NEW YORK 

OFFtcc OF Bilingual Education 
NATIVE AMERICAN EDUCATION PROGRAM 

234 WEST 109TH STREET — ROOM 907 
NEW YORK. N.V. 10O29- 

663-4O40 



AWiLOA ORTA 




^CH/APRIL 1983 MARCH/ APRIL 1983 MARCH/APRIL 1983 MARCH/APRIL 1983^ MA RCH/APRIL 1983 MARCH/APRIL 
^ PARENTS COMMITTEE ^ NATIVE AMERICAN EDUCATION DAY . • 



wanoa hunter 

PwOJCCT IN RECTOR 



The Parents Committee of the Title IV Native 
American Education Program has several unique 
functions. Since Native Americans have an 
especial relationship to the U.S. Government, 
there are unusual rules concerning £he input 
of the Native American community to any pro- 
gram. This is shown by the role that the 
Parents Committee plays in the overall budget 
o^: NAEP, the personnel decision making and the 
evaluation of the program. This is why it is 
important for parents and students to partici- 
pate in this important activity; 

But it is not all the heavy responsibility 
outlined above. The Parents Committee gets to 
participate in planning trips and activities. 
Currently there are plans afoot to hold a 
Native American Education Day. Upon occasion 
there is food prepared by members of the comm- 
ittee for meetings. The more people who par- 
ticipate, the more varied activities we can 
have. 

That's about all I can Siiy right now, but we 
need all the help we can get. If yoii know of 
any students in the public education system 
who have not . rej^istered with our program, 
please ask them uo. (Forms are available from 
NAEP) Our budget is tied to these forms. The * 
more- students, the more money we have to main- ''•^ 
tain our program. 

-James Murphy 
Chairperson 

CAREER EDUCATION WORKSHOPS 

March 3rd is our last career workshop for 
this year (see details on calender). Junior " 
and senior high students are invited to ex- 
plore information on careers, colleges, schools, 
and financial aid. Call us to register and get 
excused by your principal. 



We will hold our first annual Native 
American Education Day on Saturday June 4th, 1983., 
- Ac t ivdt ies^ wil 1 e_Jield^on-the_gtmnds_ol__the__^ 
Cathedral of St. John the Divine, Amsterdam at 
UOth Street, between 12 and 4 p.m. 

The program will consist of singing arid 
dancing by local Indian people and our own 
students; a few words from Indians from i 
different areas and 'organizations; and trad- 
itional dishes. • 

This is your chance to get involved and 
he:;.;j make this exciting "first" for New'York 
a big success! If you would like to work 
with demonstrations, entertainment, food, - 
publicity oi just lend a helping hand, contact' 
Ms. Sally Morin at 788 7869. 

a2:WStETTER STAFF 



Tawnie Miller, Mohawk, attends the New 
York High School of Printing and is editor 
of the NAEP Newsletter. She is looking for 
articles, art and stories from students to 
print in future newsletters. You may submit 
all^ items to Tawnie in care of NAEP. 

Dino Perez, our student intern,- aided in 
the artwork, layout, typing, writing and 
printing of this newsletter. We couldn*t have 
done it without him! 



We haxe a few openings *for~student8-who- 



would like to serve on the newsletter staff. 
Please call Yvonne, 663-4040 to sign up. 
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MINI-CLASSES; BRONX. QUEENS. BROOKLYN. QUEENS! 
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We are coming to your borough again with culture, beadwork, dancing singing 
and regalia making workshops. Come and make items to wear to the Native American 
Day! Please check activities calender for -iatails foFdetailValsd^^ to "register. 




HAPPENINGS AROUND NAEP 




James Murphy is getting married on March 20th. Congratulation^!! Wanda Hunter 
IS the proud grandma of Allen, a new addi to the Hunter family.' Welcome to 
Dino Perez and Josh Benjamin, student interns from City As School. / Towanna Miller 
IS attending Kahnwake Survival School at Caughnawaga Mohawk Reservation. Virgil Harris 
is attending Queens Community College. Welcome back. to Flor Hernandaz, our Nahuatl 
friend who visited his family in Mexico.. Several students had a good tlrae at the 
American Indian Thunderbird Dance Concert. Staff is giving a workshop for librarians 
on how. to purchase non-stereotypic materials. NAEP has postere, crafts and stationary 



MAPLE SUGAR LEGEND 



According to the Algonquians, Manabozaho (Creator of all life) tapped a maple 
vn.!n„°r fP ^"i f maple syrup ran out-sap was much thicker when the world was 
sv^T^nH "S '° 8""dmother. She was delighted with the sweetness of the 

syrup^and asked. Now, I suppose, you will teach man to draw sweet water from the 

.11 Manabozho, "but since man is lazy, he would never do any work at 
ail. ir aii' ne had to do to aet food was. to ran rho \-„ina «f -u^ i_ Tt * ~ 



SWUNG 1S63 TEST CALZHDKR 
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DATE 

Kisrch 7^24 



TEST 



Langueoe Assess- 
ment Barnery 
(LAB) English 6 
Spanish 



IMPACT 



0:1 ice of 
Testing r 
Division of 
Curriculuis & 
Instruction 



Limiced Englisn 
Proficient students 
Grades K through 12 



3/7 -^$4 Level I 

3/21-22 Level II and ill Grades 4 and 7 (Gates Program) 
3/21-24 Level 11^ III^ iv (Except Grades 4 and 7) " . 



2o identify r.ev# . 
students of Limited 
English "Proficiency 
«nd to detcrcine 
eligibility fcr 
Bilingual Programs. 



April 18 - 



28 Citywide Tfescing 
Program 
READING 
MATHS4ATICS 



Office of 
Testing^ 
Division of 
Curriculum 4 
Instruction 



Grades 2 through 8 
(Grade 9 JBS Only) 



7o assess student 
performance in 
reading, and 
aathem&tics. 



4/18 
4/19 
4/20-21 



4/25-28 



Clerical Balf-4ay* [ — — 

Cityvide Reading Test (Grades 2-9) 

Citywide Mathematics Test 

Grades 4-9 take entire test on April 20th 
Grades 2 and 5 take parts I and II April iOth 

and part III on April 21st 
Make-u p Testing - Reading and Mathematics 



Aprxl 26 



Preliminary 
Competenc^r 
Test (PCT) 
READING 



State 

Education 

r>epartm<,nt 



Grade 8 and 
current 9th Graders 
(wHS only) who were 
absent or., scored 
below state refer* 
ence poir/c last year 



At> identify students 
who need reaiediation 
in reading. 



April 26 



Degrees of 
Reading Power 
(DR?) 



Office of 
Testing, 
Division of 
Curriculusi 4 
Instruction 



Graded 4 and 7 



April 26 - 28 



Pupil Evaluation 
Program (PEP) 
READING & 
MATHEMATICS and 
WRITING 



State 

Education . 
Dcpartntent 



Grade 3 and 6 
(Reading and 
Mathematics) 
Grade 5 
(Writing) 



To serve as t 
second reading 
Aeasure for the 
Gates grades. 



To identify students 
who need remediation 
in reading nat^hemti* 
tics and writing. 



=4/26=PEP=4DBE). 
vPCT IDBP) 
(DRP) 

4/27 PEP (Mathematics) 
4/28 PEP (writinol 



jca«|es==3=and= 
Grade 8 
Grades 4 and 
Grades 3 and 
Grade 5 



7 (Gates grades) 
6 



I *The ONLY HALF-DAY of INSTRUCTION for PREPARATION for 
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DATE 



TEST 



June 20-24 



June 17-24 



June 20-24 



August 
(Specific 
dates to be 
determined) 



IMPACT 



PURPOSE 



Kew York City 
High School Test 
HEADING 
MATHEMATICS 



Hegents .Compe- 
tency l>BSt 
(RCTs) 

MATHIMATICS 



Office of 

Testing, 

Division of 
Curxiculum 4 
Instruction 



State 

Sducation 

Department 



Crades 9-12 
(High Schools) 



To identify students 
-vho-Tieed-r€i:>edi a t ion" 
and to provide 
information for 
state funding • 



Grade 9 (JHS and HS, 
for^ all students not 
taking Algebra Regents) 
(Grades 10,11,12 stu* 
dentis who did not 
previously »eet 
standard) 



. Regents corape* 
tency Tests 
(RCTs) 
READING - 
WRITING 

Kigh School 
Citywide 
Examinations, 
fiS and JHS 



State 

Education 

Department 



Grade 111 and 12 



To determine whether 
students loeet tne 
competency scanoarde 
set for high school 
diplc 




New York State 

Regents 

Examinations 



Office of 
Toting, 
Division of 
Curriculum s 
.Instruction 



To measure student 
achievement in"^ 
various subject 
areas. 



State 

Education 

Department 



/leyents Compe- 
tency Test 
(RCTs) 

.MATH34AT1CS 
READING 



State 

Education 

Department 



Grades 9, 10, 11 and 
12 



To measure stiudent 
achievement in 
various subject 
areas* 



To determine whether 
students meet the 



Grade 12 - for those 

students who did not ^^^^ 

pass^RCT* bjsr June^ 1983 competency's tan- 
^. dards set by the 

Division of Bigh 
High Scboolj^^ 



WORD SEARCH 



Here are some words taken from the Maple 
Su^gar Legend, The. worcb^ajeJ IsJLed^elow. 



See if you can find the hidden wqrdsjjn 
the search. " 



North America 
Hanabozho 
sweet water 
Algonquians^ • 



mAnI 



1 egerrd. 
syrup- 
forest 



NTLClSFUNDWRJ | 



M T X - ' 




E E N E S 

T N W U S 

A L D 0 0 

W M R S Q 

T L E y M 

E S T R E 



Z-A 
T 0 
F R 
T Y 
N U Q 
0 N U 
P A I 



L 
G 
0 
N 
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Coping With A New Land 




An Indian who lived on a reservation all his life came home from 
work One day to find his elderly grandmother sick and weak. She said to 
h5m, '*Son of mine, you are too useJ to living on the reservation. You 
will never know , how the rest of the world lives. You must pack^all that 
you «vn and venture out into the whiteman's world.'" With these last 
words, she fell into a deep sleep from which she would never awake. 

Alas, he began to packJiis things and prepare himself for the 
new world which he would soon face.* 

The living conditions to which he was accustomed to i^ere small 
rooms and a crjov^ded village. The biggest store consisted only of food 
and a little rack of kniV ,,acks. 

One bus came to his village and only once a month. It w^>s a 
sight-seeing bus but It 'lid stop* for passengers.. It went back to the big 
town of New York. 

^So Hawk set out to wait for the bus. As it came Into sight, he 
thought all that was in store for him would be fun and exciting. He 
boarded the bus with a little fear. However, it soon was gone as he saw 
the beautiful mountains. He at first thought that New York was also like 
this but as the people aboard the bus began to fall asleep he over-heard 
two women behind him talking of this big town. 

'M'm not too much in a hurry to get back. It seems so beautiful * 
Out here; This is paradise compared to New York^" said the large woms^i. 

•Veil if you ask me, it is Just a bit too quiet. I miss the mov- 
ies and the resturants and the sound of all the traffic," stated the 
thinner lady. . 

This made Hawk think that this new land to which he was going 
was a horrible place full of noise and whitemen with long scars across 
their faces. 

However, all this thinking made Hawk tired and so he dosed off 
into a deep sleep. 
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A Few Riddles Por The Super 



1) A man that lives on the 10th floor of his building leaves for work at eight 
thirty every morning. He locks his door and walks over to the elevator. He 
gets in and presses the lobby button. He gets out and goes to work. He re- 
turns from work at five o'clock and again walks over to the elevator. He 
presses the button of the fifth floor, gets out dnd walks up the remaining 
five flights of stairs. (CLUE, the elevator Is not broken and he does not 
need the exercise.) 

WHY DOES HE GET OUT OH THE FIFTH FLOOR ? 

* 

2) A large boat is afloat on the water. At low tide the water touches the sec* 
ond rung of the ladder hanging over the edge. The rungs are one and a half 
inches apart. There are twelve rungs on this ladder. At high tide the water 
goes up four Inches. 

NOW, WHICH RUNG IS TOUCHING THE WATER? 



^ 



Artlvififtc; For The ResflessI 



1) Put your hands over your head and hold them together. New spell Image and 
say lightbulb after you spell It. Ha, Ha, jokes on you. 

2) Put out your pointer finger and spell l-M-E<J", Funny, huh? 
/ ^ 

A jQkft Tn Sf;r lip Yn..r 
Laughter! 



How many letters sre there in the alphabet? If you say 26, you are wrong 
because there are only 20. You see "E.T.'* went home, "J.R." got shot and 
"L6H" got kicked out for smoking. 

JLt's Maple Suoar Time 



Now is the time that Indian people harvest s^weetness from Mother Earth, 
All along the East Coast, ceremonies were conducted honoring the sacred ma- 
pie tree. The tree was then tapped for sap that would be made Into syrup. 
This tradition exists today and you can still get pure maple syrup. Below 
is a recipe you are sure to enjoyl 



MAPLE POPCORN 



1 1/2 quarts cooked popcorn l72 cup maple syrup. Fancy or Grade A 

1/2 teaspoon salt 1 teaspoon butter ^ 

]/k cup sugar^ . . 



Sprinkle salt over popped corn. Cook butter^, syrup and sugar to 275 on can« 



THE CITY OF NEW YORK 



A MESSAGE TO PARENTS OF CHILDREN 10 YEARS OR YOUNGER 



OEPARTMENT Of HEALTH 
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CHILDREN CAN'T FLY 



A Health Code regulation requires landlords of buildings with three 
or more families to supply and properly install window gusrds in apartments 
^ where children 10 years or younger live. • 

Yourlandlord is required to notify you of this regulation. When he 
does, in order to qualify for guards, you must respond by advising him if you 
have a child or children in this age group. 



Your landlord Is not required to install guards in your 
apartment if you fall to notify him. 



If your landlord advises you by ceirtified mail return receipt 
requested, you must reply by certified mail return receipt 
requested, . 



Important! If your landlord fails to notify you of his obligation 
to install guards, complete this form immediately and send it to him 
by certified mail return receipt requested,. Keep the mailing receipt. 
It is your proof of notification. 



PRINT ALL INFORMATION 



LANDLORD'S NAME 


TENANT'S NAMC 


LANDLORD'S ADDRESS 


TENANT'S ADDRESS APT.OR FLOOR BOROUOH A ZIP 


NAMES OF CHILDREN 10 YEARS OR YOUNGER LIVING IN MY APARTMENT 


AGE 


/ 










o 








f 




\ 
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3- 


/ 


"/AKL 


,H 

1 / 1 1 

Wea-nesian 


IV^3 








/ / ^ 

MUSEUH 
OF 

AKERICAN INDIAN 
Finger weaving 

10 - 3 p,m. 


a ^ 

QUEENS MINI CUSS 
89-11 Merick Blvd. 
Jamaica, Queens 

3:30-5:30 p.m. 


3 

CAREER EDUCATION 
BROOKLYN WORKSHOP 
' 349 Baltic Sj:. 
Brooklyn, N.y'. 

Room 1104 
10 - 4p.m. 


I 


5 




7 

/ 

/ 
/ 


8/ 

PARENTS 
COMMITTEE MEETING 
/234 W. I09th St, 
Room 507 
6:45-9:00 p,m. 


QUEENS 
MINI CUSS 

• 

same as March 2nd. 


10 


// 






/ ^ 

/ . 

/ ' 
/ 


15 . 


QUEENS 
MINI CUSS 

same as March 2nd. 


n 








31 / 

/" ■ 
/ 

/ ■ , 


3A 


QUEENS 
MINI CLASS 

same as March 2nd. 




35 

r 








39 FIELD TRIP 

' / MUSEUM . 

/ OF 
AMERICAN INDIAN 

for more info. 
/ call 663"4o4o 


2.0 


ai 




-o 

01 
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If you can't get to the 
country this summer^ you 
can still have fun with us! i 



54 
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AMERICAN INDIAN 
ARCHAEOLOGICAL 
INSTITUTE, 
FIELD TRIP TO ^ 
Washington, Conn, 

10-6p,in. ' 


30 
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